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B. Technical Information

1. Rationale

In the present educational set-up in the elementary level designed by the Department of Education (DepEd), remote areas due to lack of assigned teachers in order to accommodate enrollees in all level, adopted a system of educational practice, a Multi-grade Classes. In multi-grade classes two educational year level are fuse in one classroom in order to maximize resources in hiring additional teachers and constructing additional classrooms. 

In this situation the quality of instruction and the quality of education is being sacrifice. A single teacher giving instruction to a single year level find it difficult in the elementary level how much more if two year level are fuse into one classroom being handled by a single teacher. 


The learning outcome or improvements of the higher year level in this situation is affected, because in giving instruction for a particular topic for grade one, the learning outcome of the other year level will be awkward.

This research study has a great impact to the Department of Education, academe as a whole and the congress in making new measures in addressing the problems especially in the quality of the graduates in order to produce graduates who are globally competitive. On the part of the students their rights will not be deprived if the government, law makers and the Department of Education and doing their best in observing the legal mandate stated in Article XIV of the Philippine Constitution.

The problem is being selected as a research study due to the poor quality of the graduates produce in the elementary level as well as in the secondary level in the Bicol Region. The result of the National Achievement test is evidence that out of 16 political regions in the Philippines, both elementary and secondary are place at the bottom.  

2. Objectives 

2.1 Identify main problem encountered by the Department of Education and Teachers in handling Multi-grade Classes.

2.2. Upgrade the quality of instructions used by multi-grade classroom teachers in order to produce quality graduates.

2.3. Address the problems encountered in the administration of multi-grade classes.



3. Expected Output

3.1. Improved multi-grade classroom instructions

3.2. Produce quality and globally competitive graduates

3.3. Improved administration of multi-grade classes



4. Significance

This study can have considerable significance to the School Supervisors, School Heads and Teachers, including those who are part-time, Full-time basis and substitute teachers, students of Education Course and other courses related to education and social processes that directly affect individuals in the society. This can be an indicator or guide for students in determining the competence of the school administrators and teachers and to assist them in areas where they are weak.  Moreover, the study of effective administration of multi-grade classes in elementary level in the Province of Albay may serve as a source data in the passage of new measures or laws in improving the quality of instruction in the effective administration of multi-grade classes, to wit:

4.1. Policy-Makers. Be informed of the existing problems in relation to the performance of the elementary school teachers and to guide them in the formulation of new measures or policies aiming at improving the quality education in the elementary and high school level both public and private. The study provides a guide in proposing a policy for the effective administration of multi-grade classes in the elementary level in Manito District.

4.2. Congress [Senate and House of Representatives]. This study provides information that can be used as basis for new measures that will improve the standard educational qualification for elementary and secondary school teachers, principals, head of schools, and school supervisors in the elementary level.

4.3. Department of Education. This study provides information that will improve school curriculum and address the problems in the effective administration of elementary school. As such, new courses on the study of school curriculum especially multi-grade classes are needed.

4.4. Schools Administrator. Develop and set forth strict implementation of guidelines and policy for courses dealing with the study of education and other relevant courses.

4.5. Professors/Educators. Be informed and be guided in their instruction methodology which should be geared towards producing quality graduates fit to face the challenge of education and global competition. 

4.6. Community. Be a more responsive partner in addressing the positive growth of the education towards the effective administration of multi-grade classes in elementary level in Manito District.

4.7. Future Researchers. Deepen the findings that have already been found.

5. Review of Literatures

The relationship between teaching and learning, what and how teachers teach, and how and what learners learn has long been a subject of controversy. The two, sometimes extreme, positions adopted by those who engage in it can be loosely described as, on the one hand, “traditional” and, on the other, “progressive.”

[image: image1.emf]The traditional position starts from the assumption, taken to be so obvious as not to be open to question, that the purpose of teaching is to ensure that those taught acquire a prescribed body of knowledge and set of values. Both knowledge and values are taken to reflect a society’s selection of what it most wants to transmit to its future citizens and requires its future workforce to be able to do.

An important characteristic of this traditional view is that it seeks to convey what is already known and, at some level, approved. The relationship between teacher and learner is determined thereby. The learner is seen as the person who does not yet have the required knowledge or values and the teacher as the person who has both and whose function it is to convey them to the learner.

From the nature of this relationship, a number of things follow: the systematic transmission of knowledge and values from teacher to learner needs to proceed smoothly. That requires well-behaved learners and a disciplined environment, if necessary externally imposed with sanctions for failures in compliance. Teaching and learning also benefit from carefully designed syllabuses and prescribed curriculum content. Furthermore, as what has to be learned can be set out in full, stage by stage, from the start of the educational process to its conclusion, it follows that what is taught can be regularly tested and that each stage of teaching and learning can best be seen as a preparation for the next. It also follows that, as individual learners learn at different speeds and are capable of reaching different levels of achievement, it seems sensible to arrange learners in groups of similar abilities, either at different schools or in graduated classes within schools. Finally, so far as human motivation is concerned, competition is seen to be the predominant way to encourage learners or institutions to strive to improve their performance in relation to that of others.

Large-scale efforts have been made since the 1990s to ensure that all children of the world go to school. But mere enrollment is not sufficient; students must become fluent in reading and calculation by the end of grade 2. Fluency is needed to process large amounts of text quickly and use the information for decisions that may ultimately reduce poverty. State-of-the-art brain imaging and cognitive psychology research can help formulate effective policies for improving the basic skills of low-income students. This book integrates research into applications that extend from preschool brain development to the memory of adult educators. 

People worry about their kids, and nations worry about the next generation. If anything, the world’s rapid changes have magnified this fear of the future. The quest for better schools has always been fired, in part, by competition.
 

In the study conducted by Newsweek, to find out which schools are most successful at teaching what subjects, after interviewed dozens of experts in international education and has discovered pockets of excellence all over the globe: New Zealand in reading, the Netherlands in math and foreign languages, Japan in Science, Germany in high-school education and teacher training and Sweden in adult education. Americans, arguably, have the most successful system of higher education, especially post graduate programs. 

These findings demonstrate what nations can accomplish when they have the will. But even the most successful school have shortcomings: German schools suffer from shortage of math and science teachers, and japan’s rigid school system which serves as a model for many Asian nations-has long been criticized for creating a population of bland business whizzes who lack imagination.

Study also shows, throwing huge sums of money at schools is not necessarily the answer. Germany and japan both spend about 50 percent less per student than the United States does, yet consistently rank higher. Expert say it’s the way the money is spent the matters. The United States tend to spends more on building, and administration and offers relatively low teachers salaries. Other countries, especially Japan and Germany, spend more on teacher salaries. Countries that value educators-and education-tend to keep students in school longer.
 

Another unique feature of the U.S. system is that it vests authority over the schools with thousands of local school boards rather than a centralized, national agency. Local control enables authorities to respond quickly to local needs, changing curriculums and teaching methods without having to seek permission from national authorities. Critics of this system, however, note that, unlike many other countries, the United States has no national standards for what students should know at certain grade levels. Nor are there uniform standards for teacher training and certification. The diversity of the U.S. system has also fostered numerous layers of bureaucracy and a wide variety of competing constituencies. At times this fragmentation has inhibited necessary reforms.

The call to boost academic standards was heeded nationwide as almost every state increased its high school graduation requirements. A few of the recommended reforms met with serious resistance. Among these was a proposal to lengthen the school year from 180 days to 200 or even 220 days, which ran up against the tradition of summer vacation that is so deeply embedded in U.S. culture. In general, however, the reforms enacted between 1980 and 1990 lacked coherence. This was largely a result of local politics. Competing interests forced lawmakers to compromise in order to win support for reform legislation. Specific provisions in reform proposals were rarely in conflict, but they were often unrelated, sending a mixed message that made it difficult for local officials to allocate their resources efficiently. In the end, many of the reforms advocated by A Nation at Risk were implemented inadequately or were never attempted.

The three key reforms aimed at addressing these issues included: (1) Establishing challenging academic standards for what students at certain grade levels should know and be able to do. (2) Aligning local policies—such as testing, teacher certification, and professional development—and accountability programs to state standards. (3) Giving local officials the responsibility for developing instructional approaches that meet state standards. Known as standards-based systemic reform, the aims of this approach were to foster student mastery of more rigorous and challenging academic content, and to emphasize the need for students to be able to apply that content. These goals won approval from many educators, business executives, and others.


The Ottawa-Carleton District School Board follows the philosophy of the Ministry of Education in recognizing the unique and special characteristics of every student. Our teachers prepare programs designed to meet individual needs in a variety of organizational structures within schools. A multi-grade class is one organizational structure combining students from two or more grade levels. Split grades are a kind of multi-grade class with only two grade levels. Multigrade groupings may be chosen: (a) when numbers of students do not allow for the establishment of appropriately sized, single-grade classes; (b) to provide the most effective way of meeting varying student learning needs, stages of development and learning styles All classrooms, whether single grade or multi-grade, include students whose abilities and achievement place them above, at, or below their grade level.
 

Teachers design programs and group students to meet this wide variation in needs no matter what the structure. Programs through which students learn skills, concepts, processes and attitudes appropriate to their stages of development are based on Ministry curricula. Current research indicates that multi-grade classes foster social growth and independence, practice in cooperation, respect for others and increased motivation to learn. Older children in multigrades act as models and guides for the younger children which gives them an increased sense of self-esteem and responsibility. Younger children adjust to school and routines more quickly by observing and imitating the older children. Both groups can learn skills from each other. Multigrade groupings encourage individualized learning through the open-ended nature of the activities chosen for the age and ability range of the children.
 

Multigrade teaching is an educational approach where by several grades are taught in one classroom by a single teacher. It is an efficient means of utilizing scarce educational resources and is suitable for sparsely populated areas. The UNESCO-IICBA Multigrade Programmed, as a whole, is aimed at providing a replicable model of high quality, relevant and cost-effective one-teacher schools suitable for remote rural areas in Africa. Because much of the population in Sub-Saharan Africa still lives in rural areas, distance from schools and lack of public transport continue to be obstacles for achieving universal primary school enrolment. Distance from school is one of the main reasons for low primary school enrolment for Sub-Saharan Africa. In addition to distance, labor needs and the fear of sexual harassment and even abduction make it difficult, if not impossible for parents to send girls to school.
 

The aims and objectives of Sub-Saharan School in developing multi-grade classes are to: 
 (1) Establish a policy dialogue with Ministries of Education in Sub-Saharan African countries in favor of multi-grade primary schools through joint planning and support for the implementation of the programmed; (2) Develop basic teacher education strategies for multi-grade classes; (3) Develop and adapt school materials for multi-grade classes; (4) Develop ways of involving parents in the implementation of the programmed; (5) Provide assistance to parents and communities for the construction of single classroom schools; (6) Carry out an advocacy programmed in favor of multi-grade teaching. 

It is obvious that a combined class of students differs a lot from the conventional type of a student class of a single grade. That means that the way that the students of the multi-grade class should be taught must be different as well. It is true that the function of the teacher in the multi-grade classroom is multidimensional or to be more accurate it is much more complicated and demanding than the role of the teacher in the Monograde School respectively.

This is the main subject of the MUSE project to assist teacher professionals to be able to work effectively in the multi-grade school environment and be trained on teaching in the different ways referring to the multi-grade classroom. For children to learn effectively in multi-grade environments, teachers need to be well-trained, well-resourced and hold positive attitudes to multi-grade teaching. Multigrade teaching in many views represents a more demanding teaching situation and special attention should be given to it.
 

However, many teachers in multi-grade environments are either untrained or trained in monograde pedagogy; have few, teaching and learning resources; and regard the multi-grade classroom as a poor cousin of the better-resourced monograde urban schools that are staffed by trained teachers. In addition, at the majority of the cases, the multi-grade teachers are very young without significant experience, "chosen" by the state to teach at the specific rural areas. These teachers are left alone without resources and support to handle the demanding multi-grade classes. The former has serious negative impact on teachers' psychology and attitude towards the multi-grade class, and affects in a negative way their teaching performance.

The effort should be focused by the educational authorities to reverse the teachers' negative view for multi-grade teaching and the rural school and provide them with the resources and support to be able to overcome any difficulties. Teachers should attend special training programmed before introduce them at the multi-grade classroom and try to adjust to their multidimensional role as multi-grade teachers. A training programmed like the MUSE project which represents an effort to address the specialized needs of the multi-grade school teachers ought first of all to record and analyze the multiple roles that these teachers possess in the multi-grade class.

 In an attempt, to present the basic functions and roles of the teachers in rural multi-grade schools. The categorization in the different roles presented here are based on similar former research activities, training attempts and documentation found in the literature so are more or less well accepted by the wider educational community. These common functions which multi-grade teachers must carry out in their schools are as follows: (1) As Teacher the main function of the multi-grade teacher is to teach students by imparting knowledge not just follow a curriculum. Teacher must be able to develop skills and inculcate desirable values and attitudes among pupils. The teacher is expected to be versatile and utilize different strategies to make learning meaningful and effective for all students in his or her classroom, no matter what individual differences may exist among the students. In the following section of this web training content you will be able to get informed more specifically on teaching and learning strategies referring to the multi-grade setting; (2) As facilitator the teacher should be able to understand differences between pupils, be able to motivate them to learn and guide them though their learning materials. The teacher should be able to do this for all grade levels in the classroom, no matter what curriculum subject is being studied. The teacher should not only be a provider of knowledge but should also be a facilitator of learning both at a group level and on a one-to-one basis; (3) Planning is a critical function for the Multigrade teacher. Appropriate planning by the teacher will result in classes which are more productive for the learners and easier for them to follow. Planning in the multi-grade school classroom is much more important that in a monograde one. The teaching hour must be spent productively for student groups in grades of the class and thus accuracy on time spending is crucial. 

Suggestions for activities of a good planner. For each grade level for which you as multi-grade teachers are responsible you must determine the answers to the following questions: (a) Whom do I teach? (b) What must I teach? (c)  How do I teach? (d) When do I teach? (e) Why do I teach this? Once you have determined the answers to these questions, you must then devise an implementation plan in order to achieve the objectives of the lesson for each grade. Such implementation strategies include lesson planning, selection of week activities, time- tabling. All these must be carried out before the actual lesson is given. Try the above in one of your teaching hours. Try to determine a working model for your case based on the above suggestions. Feel free to add or remove questions from this list taking into account the special educational conditions of your professional setting.

Multi-grade teaching refers to the teaching of students of different ages, grades and abilities in the same group. It is referred to variously in the literature as 'multilevel', 'multiple class', 'composite class', 'vertical group ‘,’ family classes, and, in the case of one-teacher schools, 'unitary schools'. It is to be distinguished from 'mono-grade' teaching in which students within the same grade are assumed to be more similar in terms of age and ability. Substantial variation in ability within a mono-grade class often leads to "mixed-ability" teaching. Multi-grade teaching should also be distinguished from "multi-age-within-grade" teaching which occurs when there are wide variations in age within the same grade. This is common in developing countries, where the age of entry to school varies and where grade repetition is common.

Multi-grade teaching is assumed either not to exist, or to exist but to be invisible, or to exist at the margins but to be non-problematic, or to be recognized as problematic but non-resolvable and therefore best not mentioned. There are a few exceptions to this dominant educational literature. Although UNESCO does not collect routine statistics on the extent of multi-grade teaching within school systems globally, it has, since 1961, recognized that it is an educational condition in need of constant support and attention. The one-teacher school conference sponsored by the International Bureau of Education in 1961 and the International conference of Ministries of Education led to the establishment of unitary schools in Latin America (UNESCO 1961). Throughout the 1980s the Asia and the Pacific Programmed of Educational Innovation for Development discussed the continuing problems faced by multi-grade teachers especially in rural, isolated and sparsely populated areas (e.g. UNESCO/APEID 1981, 1982, 1988, 1989). The 1989 UNESCO/APEID report confirmed many of the curriculum points raised above about the marginal, peripheral and anomalous status of multi-grade teaching and schools. 

As Maine schools face a significant decline in enrollments state wide, school officials are beginning to explore options for school reorganization. One possible strategy is using multi-grade classroom configurations in existing schools. The multi-grade model, once the backbone of American education, involves combining students from more than one grade in one classroom for the majority of the instructional day. The question is: Are multi-grade schools effective? Literature reviews documenting a total of more than fifty qualitative and quantitative studies were consulted to determine the viability of the multi-grade option. The preponderance of evidence suggests that there are few academic or social differences between students educated in a multi-grade classroom and students placed in the more traditional, single-grade setting.
 

In terms of student success based on achievement test scores, no consistent differences were found within or among studies. For example, Veenman found that in the areas of Reading, Mathematics, and Language, more than 80% of the subtests revealed no significant differences between the achievement of the two groups of students, that is, those in multi-grade classes and those in single-grade classrooms. Similarly, Miller (1990) found that, of the thirteen studies he reviewed, only three yielded significant differences between subtest scores for the two groups, and these results were mixed. Thus, it appears that students in multi-grade classes do as well as students placed in single-grade classrooms.
 

In the area of student attitudes, Miller reports that findings favor multi-grade students significantly in terms of attitudes toward school, attitudes toward self, and a trend toward more positive social relationships. However, Mason and Burns (1994) find that the evidence does not favor either arrangement in the terms of affective qualities. Veenman also reports no significant differences in affective measures between the two groups. Regardless, it is safe to say that the multi-grade model does not have a negative effect on the affective domain for students.
 

Miller (1991) found that a number of variables play a part in determining the success of multi-grade classrooms: (a) Facilitative classroom organization which encourages both independence and interdependence. (b) Predictable schedules and routines that enhance student responsibility. (c) Effective use of time to allow for a maximum of cooperative and self-directed learning. (d)  Tailored instructional delivery and grouping to improve the quality of instruction. (e) Development of skills that enable students to learn both cooperatively and independently. (f) Regular use of peer tutoring to aid with instruction. Additionally, a number of studies found job satisfaction to be an area of concern for teachers in multi-grade placements. For this reason, Mason and Burns (1994) make the following suggestions for supporting teachers of multi-grade classes: (a) Provide ample staff development and philosophical orientation. (b) Supply alternative curricula and supplemental materials. (c) Encourage collaborative teaming approaches. (d) Promote different scheduling and evaluation systems.
 

In the Philippines, The main thrust of the Bureau of Elementary Education is to provide access, progress and quality in elementary education. It formulates and implements key programs and projects to enable every citizen to acquire basic preparation that will make him an enlightened, disciplined, nationalistic, self-reliant, God loving, creative, versatile and productive member of the national community.
 

The Key Programs and Projects of the Bureau of Elementary Education in order to realize these goals in the offering of Multigrade Program in Philippine Education (MPPE) are: (1) The program supports the DECS mandate to improve access to and quality elementary education through the opening of complete multigrades classes and completion of incomplete schools in far-flung barangays. It also provides instructional materials, training, school buildings and introduces community support schemes. MPPE Projects includes: (a) Multigrade Demo Schools Projects (MDSP) (b) Pupil Learning Enhancement Program (PLEP) (c) Little Red School House Project (LRSP) (d) Integrated Curriculum for Multigrade Classes (IC-MG) (e) Early Childhood Development Project (ECDP). The project outlines the broad policy directions to pursue by the State for Filipino children under six year-old. The ECDP is being implemented by the Department of Social Welfare and Development, Department of Health, and DECS. Services are addressed to children under are delivered in an integrated approach; DOH takes care of health and nutrition concerns of children ages 0 to 6; DSWD takes care of the early education of the six year olds. (2) Preschool Service Contracting Program. The program is an alternative delivery system to provide preschool education to prospective Grade I enrollees throughout the country through contracting. Preschool classes are organized in the 5th and 6th municipalities and urban poor areas, and are provided preschool experiences for 6 months by private preschool providers. (3) SPED Personnel Enhancement Program. 

These are short term summer/semester courses, seminar or training workshops and national conferences done year round primarily aimed to hone the capabilities of regular and SPED teachers, administrators, supervisors and other service providers in addressing the educational needs of gifted and children with disabilities and in managing programs appropriate for them. (4) Resource Materials Development for Children with Special Needs (CSNs). The development and production of various resource and instructional materials for CSNs include textbooks in Braille and in large print, Handbook on Inclusive Education, Reference or Guide Materials for Teachers of Children with Learning Disabilities and Learning Competencies for the Gifted in Grades I-III and Enrichment materials in six learning areas including Computer Education. (5) Early Intervention Program for Children with Disabilities. This program focuses on the training of SPED teachers and social worker as facilitators to provide parents and other community volunteers with knowledge and skills on educational intervention that should be given to infants, toddlers and preschoolers under age 6 who are disabled or those with developmental delays. The program utilizes the Filipino Adaptation of the Portage Guide to Early Education. (6) Standards for Quality Elementary Education (SQEE). This project intends to generate competency standards for the workforce in all levels of elementary education. It draws upon the rationale that the improvement of instruction is influenced, to a certain degree, by setting standards for what the students, as well as other education stakeholders, should know and be able to do.
 

This demonstrates that policies are equally powerful inputs into the learning process, very much like Ms. Arroyo's penchant for the billions of pesos invested on "social safety nets" that include public education. But unlike modern computer programs, there are no such checks in place that would automatically reject garbage policies like what Lapus has instituted. This presidential predilection for impressive numbers in the SONA however masks the real state of public education in the Philippines. And the feel-good reference to recent outstanding performance by Filipino students in international contests, while uplifting to the spirit and national pride, is actually a devious speechwriting device that dishonestly drumbeats the exception as if it were the norm.
 

6. Conceptual and/or Theoretical Framework of the study

6.1. Theoretical Framework

These findings point to the possibility that a multi-grade model of pedagogy draws on the constructivist notion of learning and links in with Piaget’s theory that largely attributes children's progress in developing mental capacities, such as conceptual understanding, to their own independent experiences and discoveries. There are clearly parallels to be drawn with work done in the 1970s by Vygotsky, which was concerned with how teaching, learning, and the cognitive development of children's minds are related.
 

Learning theorists emphasize the role of environmental influences in shaping the way a person develops. In their view, child development is guided by both deliberate and unintended learning experiences in the home, peer group, school, and community. Therefore, childhood growth is significantly shaped by the efforts of parents, teachers, and others to socialize children in desirable ways. According to learning theories, the same principles that explain how people can use a bicycle or computer also explain how children acquire social skills, emotional self-control, reasoning strategies, and the physical skills of walking and running.

Learning theories provide extremely useful ways of understanding how developmental changes in behavior and thinking occur and, for some children, why behavior problems arise. These theories can be studied scientifically and practically applied. Critics point out, however, that because of their emphasis on the guidance of the social environment, learning theorists sometimes neglect children’s active role in their own understanding and development.

The philosophy that students benefit from the range and diversity possible with multi-age groupings is reflected in the work of Gaustad (1997), who argued that: "Research indicates that heterogeneous grouping promotes cognitive and social growth, reduces anti-social behavior, and facilitates the use of research-based developmentally appropriate instructional practices such as active learning and integrated curriculum. The wider range of ages and abilities in a multi-age classroom discourages misleading age-graded expectations and helps teachers focus on students’ individual learning needs."

This reflects a deliberate and systematic mixing of students of different ages as desirable and as beneficial to students. Gaustad’s work was supported by the findings of Feldman and Gray (1999), who found four benefits for students in such classrooms: (a) Younger children actively use older children to develop skills and to acquire knowledge. (b) Mixed-age play offers unique opportunities for creativity and the practice of skills. (c) Age mixing provides opportunities for children to find others of matching abilities. (d) Older children actively assert responsibility for younger ones and develop an increasingly sophisticated understanding of that responsibility. 

6.2. Conceptual Framework

While it is true that teacher plays an important role in shaping the community, to some teaching is considered a noble profession. Teachers are makers of professionals who will compose the community. From his writings Chinese philosopher Confucius said: “Yu, shall I teach you what knowledge is? When you know a thing, say that you know it; when you do not know a thing, admit that you do not know it. That is knowledge.”
 Learning, acquiring knowledge or developing the ability to perform new behaviours. It is common to think of learning as something that takes place in school, but much of human learning occurs outside the classroom, and people continue to learn throughout their lives.
 But effective and quality of learning depends on the inputs provided by teachers and the quality of facilities provided by the schools. 

The research proposal is focused on determining the level of effectiveness of teachers and school administrators in the administration of multi-grade classes in the province of Albay. To give light, the profile of the respondents such as age, sex, highest educational attainment, position, length of service, specialization or training, facilities and school curriculum are considered in this study. 

In determining whether, these factors are directly attributed to the problems in the declining quality of education in the elementary level in the province of Albay that variables that indicate attitudes and work values are perceived by the respondents. The respondents are the teachers in multi-grade classes and school heads. These problems encountered by the teachers and administrators are prioritized according to their needs and standard. In addition, a proposed policy and standards are imperative in this study.


Figure 1. Conceptual Paradigm of the Study

6.3. Assumptions & Definition of Terms

6.3.1. Assumption

The proponent assume that, if the government through the Department of Education (DepEd) give full attention to improve the quality of instruction and conducive school facilities it will produce a productive and globally competitive graduates.

6.3.2. Definition of Terms

Words and terminologies create different meanings depending on how they are used. For the purpose of uniform understanding and interpretation, the following terms used were operationally and conceptually defined to guide the readers.

Administrative Practices – refer to the manner or process adopted by the teachers, school heads, and school supervisors in managing the affairs of the school in the implementation of classroom policies, rules and regulation implemented inside of the classroom by the teacher. 

Conducive Classroom Facilities – A classroom environment that students can learn faster and able to stay all throughout the day with complete ventilation and with minimal number of students. 


Curriculum – is the course offerings of an educational institution. Decisions about what a school should teach are usually made by school administrators and faculty.


Education - May refers to the process of training the physical, mental, and/or moral faculties of an individual. It may be acquired through a formal course of instruction offered by institutions established for the purpose…The over-all purpose of education is to provide an individual with knowledge, skills, competence, or usually, desirable qualities of behavior and character to render him fit for the duties of life.


Effectiveness – is the capacity to discharge duties efficiently in conformity with certain guidelines at a given time. The extent to which a program is successful in achieving its objective.

Learning – is acquiring knowledge or developing the ability to perform new behaviors. It is common to think of learning as something that takes place in school, but much of human learning occurs outside the classroom, and people continue to learn throughout their lives.

Multi-grade teaching - is an educational approach where by several grades are taught in one classroom by a single teacher. It is an efficient means of utilizing scarce educational resources and is suitable for sparsely populated areas. It also refers to the teaching of students of different ages, grades and abilities in the same group. It is referred to variously in the literature as 'multilevel', 'multiple class', 'composite class', 'vertical group', 'family class', and, in the case of one-teacher schools, 'unitary schools'.

Quality Instruction – a system of instructional presentation adapted by classroom school teachers in presenting their ideas that can be easily perceived by the students that will lead into better understanding and learning.

Teaching – is the systematic presentation of facts, ideas, skills, and techniques to students. Although human beings have survived and evolved as a species partly because of a capacity to share knowledge, teaching as a profession did not emerge until relatively recently. The societies of the ancient world that made substantial advances in knowledge and government, however, were those in which specially designated people assumed responsibility for educating the young.

Teaching and Learning - the relationship between teaching and learning, what and how teachers teach, and how and what learners learn has long been a subject of controversy. The two, sometimes extreme, positions adopted by those who engage in it can be loosely described as, on the one hand, “traditional” and, on the other, “progressive.”

Teacher Training – is a process of education and preparation of individuals enabling them to become professional teachers. Although anyone aiding another individual to learn is in a sense a teacher, special skills and abilities are necessary to succeed in the teaching profession.

Teacher - somebody who teaches, especially as a profession. Anything that teaches: an occurrence, idea, or object from which something may be learned. 

Student - person studying: somebody who studies at a school, college, or university. Knowledgeable or interested person: somebody who has studied or takes much interest in a particular subject.

6.4. Scope and Limitations

This proposed study includes teachers handling multi-grade classes and head of school offering multi-grade classes. Respondents come from different municipalities and cities in the province of Albay having multi-grade classes identified by the Department of Education.

7. Methodology

· Research Location – All public elementary school within the jurisdiction of the Department of Education Albay School Division in the Province of Albay.

· The respondents of the study are classroom teachers handling Multi-grades classes and Head of School having Multi-grade Class.

· The researcher will used the descriptive correlation research method whereby ascertaining the prescribed demographic profile of the respondents. To appraise carefully the worthiness of the study, the evaluation analysis will be used. Furthermore, this study will also use the descriptive-analytical research method to analyze the effectiveness of the classroom teachers in handling multi-grade classes and head of schools in the effective administration of multi-grade classes.

· Research Instrument that will be used in this study is the survey questionnaire and actual interview to the respondents.

· Major Activities

	Activities
	Month/Duration

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12

	Project mobilization and organization
	
	
	
	
	
	
	
	
	
	
	
	

	Finalization of research instruments
	
	
	
	
	
	
	
	
	
	
	
	

	Collection of Data
	
	
	
	
	
	
	
	
	
	
	
	

	Data Processing and Analysis
	
	
	
	
	
	
	
	
	
	
	
	

	Report Writing
	
	
	
	
	
	
	
	
	
	
	
	

	Submission of initial report for evaluation
	
	
	
	
	
	
	
	
	
	
	
	

	Preparation and submission of Financial Report/

Audited Financial Report 
	
	
	
	
	
	
	
	
	
	
	
	

	Revision of Research Report and Writing Publishable Version
	
	
	
	
	
	
	
	
	
	
	
	

	Submission of final research report and publishable version, and Final Audited Financial Report
	
	
	
	
	
	
	
	
	
	
	
	


8. Budgetary Requirements

This research study will need an amount of Php200,000.00

	CHED GIA
	Other Source of Fund (e.g. HEI)
	TOTAL

	P200,000.00
	None
	P200,000.00
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�Evaluation of Multi-grade Classes in Public Elementary Schools of Albay


�Can this research achieve the goals you have mentioned.  Upgrading? While tests are given annually…


�While your premise that these schools have lower performance in natl tests, you were not able to cite them in your review.  You should show that they are really low performing schools. What then is their performance against “mono-grade” schools?


�What is the general objective? Are you proposing a new model of instruction for multi grade instruction? Or improve the present system? Or you are just going to evaluate (as stated in the title) performance of these schools?


�Your variables/parameters must be clearly identified  as you state your specific objectives.


�Must be quantifiable…e.g. increase in performance in natl achievement tests


�What will be your standard to say that schools had improved? Produce quality graduates?


�Please paraphrase your literature review. If they are copied directly from source, you must place a quotation marks to properly cite those articles. While you have used a number of references, getting only the important points from each would be enough.


�missing footnotes (1-6).  Please edit the format of your footnotes.


In writing the methodology section, you must always refer �to your objectives.  Each objective must be answered by your methodology.  If your 1st objective is to identify problems, then you could perform some survey. 2nd objective: upgrade – how are you going to address this?


�Against what standard? 


�Not mentioned in the objective.


�How would you evaluate that your proposed curriculum has upgraded quality instruction?


�Missing elements
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